R . The Freeman _
A Monthly Critical Journal of Social and Economic Affairs

The Henry George School of Soéial
Science is a challenging experiment
in adult education. In subject mat-
ter, methods and scope it defies tra-
dition and refutes accepted educa-
tional conventions. Yet as an insti-
tution for spreading knowledge, even
conviction, it has, in the five years

since its- humble start, proven itsslf..

Beginning with the goal-—since
that iz the guiding principle which
determines every detail of its plan—
the School proposes to teach funda-
mental economics to the general pub-
lic; not fo make of every man in the
street an economist, but in order
that a sufficientiy large number of
" citizens may be so familiar with the
economic forces that shape social
trends as to exert an influence on
the. body politic. It iy, therefore, a
. school with & definite educational pur-
pose. To whatever extent the school
succeeds it must be an instrument of
public good.

Its curriculum embraces bhut one

subject, ‘"Fundamental Economics
and Social Philosophy.” This indi-
. cates the scope of the School. The

problem of making a living, regard-
" less of his particular vocation of avo-
cation, is the problem of every man,
and the scolution of that one prob-
lem is therefore the concern of so-

clety as a whole and of iis individual
units.

Every man has economic opinions.
He must have, merely because he is
- daily confronted in his personal life
with such concepts as ‘“wages,” “cap-

ital," “prices,” “rent,” “money,” and.

30 forth. Complete ignorance of
- these ideas would, in a complicated
social order, render one as helpless
as a babe. This being so—the School
- Teasons—everybody should be inter-
ested in obiaining a clearer under-
standing of these all-important eco-
~ nomic concepts. And every thinking
“ citizen’ would be deeply interested if
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the subject were presentéd in a mean-
ingful manner.

The interest shown by colliege
graduates (to whom economics was

indeed the ‘dismal” course)} szt the

Henry George School indicates that
it is not economics as a study, but
the way it is tavght, that makes ii
abhorrent., It must be remembered
that in taking' this course at the
Scheol they do 50 for no ulterior mo-
tive. For the School gives no de-

grees, its courses are not recognized .

by the degree-giving institutions, and
there is no way in which the stu-
dents can turn this knowledge to their
pecuniary advantage. This is the
miracle of the Henry George School.
While the mental training of this
study is of undoubted value to the
student, it is of value to him only in
a general way, as a cultura] disei-
pline. But, in enrelling its students
the School holds forth no utilitarian
purpose. It offers to its students
only an opportunity to understand
the fundamentals of economics. There
must lbe something in that appeal for
over 20,000 have up to this writing
enrolled in the course.

Every student is a challenge to the

School. ” Every stiudent assumes that
he will bé asked to buy something, to. -

join something, to do something be-
sides studying.a book and attending
class. It takes at least four sessions
to gvercome these suspicions.

When they come fo the classes the
students are told to accept no state-
ment of the instruetor, or in the/
textbook, without critical examina-
tion. The instructor does not teach.
He asks a series 'of questions, based
upon the textbook, which the students
are encouraged to discuss. He places
himself on an intellectual par with
his students. He does not tell them,
he reasons with them.
cate themselves.

The instructors-are not profession-
als, whieh is the ons reason for the

They edu-
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golid growth of the school. They are
volunteers, coming {rom all walks of
life, giving their services freely to ad-
vance a social idea. ‘There are about
three  hundred of them now, and
Teachers Training Classes are being
conducted in many cities. As fast
as instructors qualify classes for
them are formed. Their very sin-
gerity of purpose attracis the inter-
est of the students, and is in itself
a pedagogical instrument.

The classrcoms are
places can be obiainecd.
buildings, parish houses, Y.M.C.A.5,
community centers, ecourt houses,
home, offices—all rent free. In some
cities central héadguarters, which al-
50 serve for classrdoms, are main-
tained; and in Wew York an eight
room building is occupied. But, the
“campus” really includes hundreds of
rent-free rooms,

‘There are ne examinations. If
through the discussion method the
understanding of the subject is not
evidenced no written answers fo for-
mal questions will assure it. At the
conclusion of the ten-weeks course
the student is flatly informed that
he hag just started to learn, and is
encouraged #o continue reading. In
many cities advanced courses are
given, and it is interesting to note
that the majority of those who com-
plete the fundamental course are
anxious to study .further. '

Graduation usually brings the
guery “where do we go from here,”
and the School is then confronted
with the problem of avoiding the
very propagandist or political organ-
ization which the students on enroll-
ing feared they would %e asked to
join. Americans are inveterate or-
ganizers. Organizations become rit-
udlistic, destroy ideals, involve per-
sonal ambitions, and discourage in-
dividual imitiative. The School feels
that its educational ideals will be-
come perverted by formal organiza-
tion and therefore adheres fo its pol-

wherever
In school

“icy of extending its work through

the voiuntary efforts of its teachers
and class secretaries.

Finally, its finances. All that can
be said of this vital subject is this:
The School ig suppoi:ted by the vol-
untary coniributions of its graduates
and friends. Truly a great educa-

tional experiment,




